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Prcibably one of the most stated goals of theiedusational system
.

today is that of :finAing out where a child is, and Welping that child

to grow. Most often, this goal refers to cognitive growth, despite-

the fact that commitment -to growing as a person is as important, if

not more important in the long-run, as acquisition of °knowledge and

Upholding tra-ditignal stereotypes about what is masculine

and what is feminine conflicts with a, child's growth into a fully de-

veloped human being.

Because most af, us learned whSt.it is to be masculine or femi-
itg

nine before we could even think abstractly, maw of our ideas about

sex roles are simplistic or even subconscious. We need td raise our
.v

own consciousness as well as our students' 'about sexism and s,ex roles -

in relation to expectations, behavior, attitudes, opinions and values,

if b4 are to help owstudents develop fully as human beings.
AW

Sexism
i

:!..,..

'', N .

The word sexism, analog'bus to racism, denotes' discrimination on
D

/ '' - . A ....
.

the bdsis of sex. ATthou'gh sexism usually refers to discrimipatioT

against females, sex discrimination also occurs towards males-. Sexism

rs also used to describe stereotyping based solely on sexual.gende

consideration. of the individual's capabilities or potentials.

ti

Sexism is°IAle al

The I a most likely to ffect educators is Title IX uf the .

EducatiOn Am ndments'Act of 1972, Public LAW 92-318 Sec. 9Q1 (a)

-.which states that 4'No person in tpe .United States.shall, on the

4
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basis of sex,.e .excluded from participation in, be denied the I2ene

fits off, or be subjecteeto djscrithination under any education pro-
,

gram or activity receiving Federal financjalassist'ance." Whenthe

guideliInes for this law were releas7d by the' Department of Health,

EducatiOn, and'Welfare', they did. not include provisions which covered

textbooks: The Fir'st Amendment was cited as the principal argument

against-inclilding textbooks under the guidelines. However there are
dr

at least five' states which have enacted laws or- pasised resolution

prohtbitin the4alclotion'of sexist curriculummatenials.

Sexism and Sex Roles

Ou'r concept of tex roles is a gerieralizatitn about the way we
1

rave -observed males and females 't() be different from, one another. We

form our generalizations aboutpeople on the basis of-metaphos. and

mythS as.well as models we have observed. We have made inferences

A.
anlildrawn conclusions from what we have sheen, read ,and heard. There

are different types of Aeperalizations. We can' make generaliiations

based on statistical information. For example, if we look.cd at sta-

tistics pertaining to the height of males and females, welkan generalize

-that Nen are taller than women: Or we may make a, universal gene.ralt-

,

zat
1

ion such as "Living things reproduce. -" .Even" though some living -

things maybe unable or unwilling to do so,, as .p rule, it'i.s true.. .

4/

The distinction between these two types of 9eneralizations,is probably

,a source of some of the confusion about sex 1-ples.
k

Sex Stereotypes
.

A sex stereotype ishaq oversimplified category'about males and

7ftomal'es which predicts attributes, behavior, and psychological traits

j
1 7
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A

on the basis of sex% For4eNample, the statement "Men are snore ag-

tressive n woden,"'is(a 'statistical general4zationtbased on ob-lb
.

.

,servatjan of behavioP: .0lowever, if. we were to expect all men to be

aggressive, we would be stereotyping them by denyingtheir individual -

ity, expectipg them to conform, to a norm based on a Universal general-

14atioywhich is alse.

. WI at may be a'universal norm or 6eneralilation for somemay2be,

different for others. This type of moral notion may be a reflection -

. of religious_ or. political ideologies which have different ideas about

what the model or ideal type of person should be, or how males or 're-

males should bithave. One encounters many"types" of characters in

read4n. If we judge the portrayal of characters-to be,shallow or

stereotyped because they lack any originality or individuality, we

are reading critically. If we were to look through a basal reader.'and

find that the only pictures Of women showed them- as mothers 'engaged

4 only in,attomemaking, this wouid be considered a s9reotype becaUse'it

'does not meet the tests of either 'statistical or universal generali-

zation. "It presents a nlolimative model Of what adult vromen are supposed
.

to do.

,Andpogyny .. 6,

Rather than view, masculinity and femininityas Atual exclusive
.

-.
,

T
. ..

categories, we can conceive of qualities'as being on a continuum
. ' .

rather thati beipg "either-or". On this scale Of masculifiity-femininity,
,IY

-
psyChOlogists'haveadded anOthei dimensipn describing human behavior:

. !.4.

lt

O



."

1

-4-

androgyny. As distinguished from the traditionallyrmatsculine male
.1-

. or traditionally fewkinefemale, the androgynous person would be a
4

balance in those qualities,which are polar opposites. Fox example,

if,me4 are Agressive and women are pastive, then the androgynous

person will be assertive. If .men' are' totally independent, a'nd women'

totally dePendent:Lthen the. androgynous person will be able to establish

interdependence with another person.%

Androgyny Oes not pertairl, to biological sex roles basecrdn

.dlogy. Instead,' the term androgyny is'used to denote those ,cultural

'attributes whin describe 'personality traits. Too narrow a delineation

of masculine or feminine boundaries- can seriOusly4elimit-a Aerson's'
I

46. X
potential to be a total person. The images of males and females in

. ,

literatpre contribite to our concepts of what males and em,41es are,

ca.n do, and how each behaves.. This 'forms a basis for our perceptions.
.

and predictions or assumptions about men and women. When.we have

ceased to modify our categories 'about maleness and femaleness, we are

in effect assuming we know all there is td-jknowabgaut what human beings

are. When this happens, we have ceased to )earn. Stereotyping has

. 15Mited oCr learning-potential'.

Sexism in School Materials

Saario, Jackiin and "Tittle (1973) investigated sex role Stereo -

typing in elementary basal readers publishedby Ginn, Harper and-Row,

Scott Fore'sman, and Macmillan's*Bank Street Readers.. Books det;ignated

for kindergarten thrOugh thArd grade level were,analyzed_ Characters

IG
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in the sfo# ries were,classified by'age and sex and observed as to the

type of environment they were in,'the_behavior\ they` exhibited, and

the type'of consequences their actions 'provoked. Boys tended to show

significantly more amounts of aggression, physical exertion and pro-

blem-solving ability. Girls wefe shoiYn significantly more often in-

)

volved in fantasy, being directed by others, and.engaged in making

self-statements, both positive and negative. Adult males were found

significantly more often outdoor, or in business, while women were

found significantly mode often in the home or in the school. Analysis

of the stories showed that the number of female characters decreased

as'grade increased. This was a result of a decrease of child females

and the increase of adult males. Significant, sex differences between

both child-and molt in behaviors, consequences, and environments as
A

well as stereotypic portrayal of male and female roleT increased with

grade level.

'Britton and Lumpkin (1977) reported' the results of a computer

analysis ofmajor cha'racter roles and career roles,in reading, literatur9

and social studielyeries. This includedover 16;000 stories in 49 read-

ing series published 'by 20 major textbook companies covering two,periods:

1) 1958 to 1970 and 2)-1970 to 1976. Results showed thatmales out-
.

4mbered females 4 to 1 inimajor character role assignments, with as

.big a difference as 20 to 1 times more career assignment in some series.

In' a study of secondary materials, Sheridan (1975) found that in

ltterature anthologies males dominated as major character's 4 to 1.
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Males were also dominant.in illustrations arid as author s.. In ma:the-

1matics
texts, stdryproblems involved only males(80% or'th'e time. In

..

,

history materials, there werejov0.4 four many illustrationsmaterials,

of males a fehales. Women appeared to have little Or no sig"nficant

0

role in haping history becatise few women were even mentioned.
.- .

.
j .

Thus -we find that i-nstructional materials, and the- teachvs who
.

% f

use .them unquestioningly, are 'promot'ing a very traditional pattern ofe -

t= 4 fr 0 Ili
behavAoT pfor mles and females, ignoring the U.S. Deartmene7T Labor

. .

o.

statistics that nearly 37 million women, or about
.

40% of the U.S: work
,0 lc

v.6 . iforce,are hollfring down jobs. .
.

tipma Blumen (1972) described the trad ijtional.rolesof'the .

c

'sexes Oh re the prialary respoksibilities of women are homemaking and
1

'Child-rearing, while men are responsible,for financiak support of the

family, and that women with children should not expect to have 'a canter...

It becomes quite apparent that this is the view of the sexes which is

portrayed by most, basal readers and literature anthologies. In this

respect the image of women reflected in readers belies the ,fact that

a,woman who does not marry will spend 40 years in the labor market,'

and that the married woman worker works average of 25 years. Al-

though we are beginning to see mo working women irfreaders, they are

still the exception.

Reading materials phomote'sexism by underminig basic democratic

idepls of freedom of choice. ,By p'resenting students with-only one ,

pattern of life that is determined primrily.by sexual ge'nder, we

I
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neglect to recognize that there can'be greater differences between

. two members of the same sexthan two members of the opposite sex.

Standardized Testing 4 '
k

4

One Of the primary tools of the trade for teachers is the

standardized test. It has been estimated that over 200 million

achievement tests are used a year in the United States. Without a

Clotibt, a large percentage of.these tuts are used to measure reading,

s*ills. Tittle -(1973) undertook a study to investigate educational

ad-rievement tests in order,.to determine whether these tests contribute
.,'

to sex role stereotyping. She examined two Specific aspects of po-
,

tential sex discrimination; 1) whether_ there was sex bias in the

language us -age; and 2) whether thereiwas sex roue stereotyping in item

-

content.
. : A *

Findings from this.study indicated that the bias which existed

in these tests was primarily a 'function of ye content, rather than

the nature of the language, and could be ehange, if the test makers

desired to do sq.

It is interesting to note that even though the content and Ian-

guage of, the 'achievement tests used to measure reading and verbal

ability is sNnted to interest males; when there are sex differences

they are-in favor of the females. While parity of representation

sh.oulebe the .goal of publishers of texts and readers, we must also

ask thl question why the girls are better reader's?

2
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Sex Differences_and Reading
4e,

In several studie s Comparing .the intelligence of boys and girls,

no sex difference has been found(Maccoby and Ja-klin, 1974). Several

Stu dies indicate 'that upon beginning reading instruction, no difference

in reading readiness was .attributable to sex (Felsenthal',"1970;.

McNeil, 1964). Yet i* studies of later reading performancei..gitis

freq ently achieve significantly higher in reading and verbal skills

(Bal If, 1963; Gates, 1961; Maccoby & Jacklin, 1974). /,

Several hypotheses' have been ,proposed to explain thes,; e sex dif-
-

.

. I
ferences. These attriblute the differences in're&ding achievement to .

the differing rates of maturation-of boys and girls, readfr content

appeal for female readers, negat)..106 treatment.of boy/ by femap teachers,

culisul'al expectations regardi g,the.male role inconsistent with the

demands of school, and statements asserting that theschool is'1' femi-
.

nine institution inconsistent with this role. (Dwyer*, 1973)

,Cultural Explanations

Since the early 60's, researchers such as Balow (1963), Gates,

.(1901) and Weintraub (19'66) have been suggesting that there are non-
. P.

maturational! environmehtal,,and cult ral factors, and particularly .

different expectations for'boys and girls which iifluencd their

reading achievement.. In leer critique of the li.terature,* Dwyer- (1973)

cast doubt on studies which proposed that sex differences in reading '
4- A

were slue to maturational development, reader conten,, or female

teactrer agaiOst tvoys.--S-tre alTd 4p6rs suggest strongly
00.

*

V
4

4.
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t 6 large extent the male role, at lest..as perceivecry male

children, is trkco4patiile-with achievement in readimge
-

\

,TKose hviOthqt. 4hich bdcategbrized as phy sl o 1 og icaT or

maturaiiQmal, are alsalled into question when one examines cross-

cultural

- ,

tural Tijj*sitg achl bvement. In.a stu'dy' Cohcrucn.d

pr esto rIA 1 9e2 ) of reading achievement of fourth and sixth grade boys
,

4

and girl s i n' Germany, boys- werpfbung to achfeVe:hiper i rr reading.,
7. C

Preston suggesteti that this finding .might be explained by, the presence

of more male, teachers and that the act of reading is more closely
e

as'soc'iated' withothe'male role irr,Germahy.

Johnson (1973, 1976) compared the reading achievemen of boys

and girls in. four Eng &ptaking countries: United States, Canada.,

----Great Britain, and Nigeria. He found that boys outperformed girls

iR Great Britain and Nigeria,' While cg'irls achi.eved bigher'in thst
4

United States arl Canada. Johnson explained his results by suggeting

. several explanations including teacher, parent and societal execta-'

tions regarding sex appnopriatd roles .which vary from rrafion to.na,Opon..

,
He also mentioned that there is a larger proporticin ,of male to female

teachers in .England dfid Nigeria .

In an article,compa g reading achievement on an international

scale, Downing (1976) summarized ..the results df many international,
4

4

studies in reading: le concluded-that 'sex differences 'fromrom.

country to country. This grjVes support 'to the i.dea that social. and

cul expectation's fpelii parents, tea.ch*rs ; and the -general community

'determines which
No
sex is -supetior in ,reading.

1')
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_Separate eC 'Cl asses

r

4
I

, 4
Ttiere have been a number- of studies which have separated' boys. and.

girls intodifferent groupe'.or classes' in order to elimtnate sex dif
4

rl!

.,

fere'noes. The underlying assumption in these studies has' been that

the differential behavior of boys and !girl s demands differences in

instruction. friftru-ction is 'based on what otiety, .and'no doubt the.

. children., see as masculine and femin ne nodes of behaviOr which con--

'farm to traditional sex, role stereo
. . . .

I

Separate §ex .classes may in ihems9v
,

c rfst tute bia5. against

girls by removing them from tife more socially powerful group of male,
4'

company -. When girls are .segreg-ated into al 1 -giL-1 groups , their achi eve-
.

ment, and even their attitude, tendS' Clases groups

with only one sex' reinforce- traditional 'sex apprdpriate beheiidr', in 4

cluding to their det:rimept, passivity in females (Warter%, 41; Wyca-tt,

19'66), _...10'
While some tl.f the research on separate sex inAruction has -el imi

4, F.

.
.
nated sex differences in,reading, the instAluctiOnal differentiation

.

,.

' -"'Nuisists of developing cu.m4ftul um baseete'bn mascul prototypes

.4Stanch field-, 4973), The researchers justify this 'action by claiming

that clatsroom itateria15, rules and behaviors"aore ferrtinine oriented

which presents- 7a sex role conflict for males.

Stahchfteld 'has done research on. separdite se)ceistruction in
. .,

.
.

reading for over ten years. She;has cited some pe'rsonaly. differ- -.

mcds.etween 'girls and boys Zbsq'ved during this ,pertod. She stated

s

13 `.
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that girls are more ailiptable, adjusting More easily than boys,to new
a t

stimuli. Boys were more inner- directed, more aggressive, and less*,
. - .

li

conforning, and more easily bored than girls.
. ,

. . , ,

,

,,By, polartztng per*sonality"traits throtigh differential instruction
---......,

. -, - , . ,

-we are'a.dherin4, to the traditional roles of the sex and depriving civil- ,!,

. .
.

.-. _

Ar , ,
,

,

dren of
(
the opportunity to develop in a mentally healthy way with both

mtisculine anoofethinine characteristics.

, Learning to read is viewed as a feminine activity presenting

more role. conflict for males, especially disadvantaged,..malts,

mire conflict clan be reduced when more impersonal means of instruction

are used (MeNeil,.1964; Flet)er & Atkihson, 1972; Dwyer, 1973). The

question which remains to be asIdd is whether it is ethical to change

instruction in reading fo'r both sexes, so that boys' improvement occurs,

without aiming for the long range goal of, removing sex

from academic learning. No dogia4 1most educators would support.th-e

idea that Obyiding alternative' methods'of instruction, available to

both' sexes, is the most desirable way, to provide for incrividuAl and

sex differences.

Teacher Discrimination Against Boys l

-There are those who Kaye argued that not only are the tchools

.more suited to females,'but that female.teachafS are not suited to
J

teaching boys and even show discriminaiion against them. These pro-
.

.-
# ponents argue that more male teachers would increase the achievement

of boYS in reading. With respect to treatment by teachers, a review

1 t
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of m'any studies indicate that While children may perceive mor nebative
.

, treatment during readilipg instruction, observational d'a,ta indicated no

significant differences. in the way teachers treat boys .and girls

(Davis and Slobodian, 1967; Good and Brophy, i971): Lahaderne (1976)

reviewed the findings of eight studies investigating the interaction'.
,

of male and fenia.le teachers with students and stated that male teachers

may be even more biased to same-sex students than female teachers. °In

their extensive review of studies involving sex of the teacher anal
44.

s.tudents,,and in :their own research Brophy and Good (197.4) concluded

that the sex of the teacher was largely irrelevantfin explaining sex

diffe'rences in student achievement. 4

With re4ec.t to criticism ansi, praise in .the classroom, severa4

s-eudIes have revealed that' -boys receive significantly more criticism

and nega'tive comments from teachers ( Felsenthal-, _1970; Jackson an'd

Lahaderne, 1967; Sheridan, 1977). There also an tncdication from

a Variety of studies that boys receive. more praise from teachers as.

well (Felsenthal, 1970; Brophy and Good, 1970; EverstOn,,Brophy and

Good, 1972). However it was'noted that -much of the teacher critjcism

and praise was directed toward hi-0 and low achieving boys: the high

achievers receiving praise and criticism;. the :low achievers receiving

criticism. ,In a review of eight studies which investigated the

acKievement of males with male tea.thers, Lahaderne. (1976) concluded

that none -found a signifi&ant interaction between teacher sex and

. the achievement of males.

I



Brophy amd Good (1974) cited other areas' Where sex of the student
t

'is a flctor in student-teacher'interaction.. They maintain that

teachers overestimate thgolotential achievement of boysan4 have (Ns
lower expeoPtions than,for girls of equal ability. They also state

that teachers have mere negative sttitudes towards boys, particularly

rdlated to their behavior in the classroom.

TD summarize the research on sex differences related to achieve-,

ment, teacher se" studerit,treatment, and sex roles., the data support-

i,ng. the hypckhesis that female teachendiscriminate against boys while
. 77"

1114P teachers ave 8 poOtive effect on students' achievement, appears

weak.

The most'substant-tal°research to explain student sex differences

in acheivement appear to lie in the area of sex role.expectations

which-present a.conflict, particularly for boys.. This conflict occurs

.

because te-trlditional male role which our society defines as ag4res-
.

. ,

&Ave, active, indepelident, dominant and Object oriented, is inOonsis-

.tent w4th the demands-of the school classrbom, In thisysense the

traditional female.rple: passive, submisSive, dependent, polite,

tactfuli neat, conforming,' and person-oriented is more, consistent with
I -

the demands-of the-classroom. Thus thpre is less conflict for females

between "lo.c.olgt.41 and classroom expectationS.

'Having t a

*

look 'at the theor4leS-s'urrounding sPx role stereo-
.

typing, must now ask ourselves what these theoriesyrn in actual
,

lassroom pelactic,e. 'What can teachers- do to change those attitudes
/

. .

.

,

16
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which are shiwn to narrow perceptions and limit growth of indiVidual
.

r

human'potenOal in the child? How ca1 n,the classroom become a.plde
.

.
7 it II

.where children are encouraged to develop,a broad range of androgynou

traits as well as's-kills of critical thinking through reading, viewiing

and discussions.

In the folloWing sections you will find activities designed to'

raise consciousness of sex role stereotyping in teachers as well as

elementary and sedlondp.ry students. By participation in these ac11-0-
.

ties and following up,with stimulating discussion, you and yOur s'tu-

'dents will,become.more aware of these subtle pressures which fe-rm 4

I.

hi4den dur4jculum.
.

I

I

1

4

F

01



, .

-15-

4

EACHER ACTIVITIES4ft.EkERCHIS

.

iThefdllowin section is intended for pre-sdtivice'or

n-service session with teachers,
. .

4

ti

11

I

A'

4
a .

I
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General,, Dtsouss i on Questions
,

!,° ....

The foll;oWing qi.,,es ti s are intended ,,to help ;teachers become.
.-

.., )
. -,-

more.--aw'are of their ,own 'values ind bel.tef-s 'regarding'issu.es 'which:,
.

are 'in a. s't,ete .of, change. Tilier'e'are 'no, ri'ght anawers.. -thee purpose
(

i S
e

t 0 4$ s i s,t- i 6 th'e c)ari fl,c-dtsi 0). of id-eas which. may not have been
.

1, tcons i'dyed cons i '01.1* 1". ...or.. a.t. a.n ,all tat .level .. 2 .

1
` . .

,
14

. % I, '...1 - ''.:
P,ro&e*We,,:, ... - ,..i. -. .. , .. ,, ,i- ..,

, , ,, .

- : .Ai-
. . .,,, r stabl ish S gi,oup'*of V.ctwe'e*.n five arid. eisgML people.. Orie ..person,

o .
ii - ..

(should te Aesignateci as 'S. faxiittato.n; The'.,role of, the faclli t'a,..tor
.

As.. to s-ee th a t e &oil .15.476 n{n .tbe,',grlitlp glievs or' her' Opinion -I n re-

sponse tO. -each qU.k i9,,n. be...fors,64roCeethi n4. ft iti.e, hex qu.es ti p tr. The
. . ,, .

4

. . i . .

f.pci 1 Itator h;.*}d 'also tprip.9 tke di huszibii, back to fottrs 'i f i t pro-;also , .. 't.
---- -: t ,. " , . ..,

4 . (.
I . .

-,ceed.s into ex.css,i ve djgrvs,sion 0. WhiIe'pei-5.orial experiences are
, .,... .- s

,. . -
. ,. .

aialuble 'in re.lsti'Frg a'nd,, resdponcling?to, a quest-idn,' the facili tator.
, -

ri-e-eds to exerCise-...jOdDitnefit regarding time accorded to the speaker,
. ,

... . 7. p .,
and the r.el.evancy,pf.. fink ,ex'pef1/4,Ience.-eo the. :questi on . ,

t
%

S. I

,

ti

N r

'

1

,

;
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.

i . should be responsible for' making the, itnportarit decisions
i

,

. n: the -fami ly? .

.

1.:. . . , ,.
.4

.Who ha.,s the -major res.o-ps i bi 1 i ty fpr rai s in.§ children ?,
. ., . ,

.. . -4

3. Xam a'marr.iegetwork -if trl--e' woman is smarter than' the roar?
Lf the man is smarter? If -,she ,has a Oetter education? S'alary ?

. i . ..-

4. Would low rather work for a ma n. ora -woman?

5. .When dating , whci -should pay? When, if ever, should expenses,
be shiared?. .,

.. 1

ti

I

6. Snoul d 1 ittle boys' be allowed to ,p1 wit7.11 dol 1 s?

A

7. Should women ever ask men ft dates? Under what circumstances?

. 8. Should boys be taught to cook and sew?

9. Should girls be taught_mechani cal skills?

10. Under what circumstances is it acceptable for a woman to post-
pone 4er career? For a man to postpone his career?

,,/e
11. Should .a marriage be an equal -Vartnership?

.

12: Ls it ritbeessary for 'one person i n 'marriage to be "boss ."

13. Are women equal to men?

14." Sholld boys and girls be treated the same?
- .

, ..

15. - Should men and Women be ,paid equal ly?

16. Should marital status ,be considered 'in employment?

.17. Should a woman be hired ,over* a man wi th equaTElual if ica6ons?'

18. Shoulsd alimony be abolished ?.

-;19. Should there be divorce insurance?

20. How should responsibilities for 'housework ( inside
.

and ou tside
the house) be determi ned?

21, Should women with oreschool children work outside the hthrie? .

`22. Are there any occupations, more appropriate forr only, one sex?
Which? %'

r
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Textbook Analysis Worksheet.
Objective:

The Textbook AnalysisiWarksheet-is'intended as a checklist for

jcalirating elementary readirIg.textbOok's to determine whether there

an adequate representation of, women of all minority groups.
.

.

,
Aillizidre.: .

Select the grade/level( reader 1:/ith which you are niosts

famfliar. If you -are not .familiar,W4tia. any,- select one at random/ ..e..71.-

and read' the entire book. Each storpfn the textbook should be

'tallied once according to' -the sex and ethnic group of the main
.

;0 character., The main cherd,,cter.is th'e person Who is the major focus

of the story,.makes. the decisions, or arotknd whom the action of .the
'mr

.,story takes place. 'There are seven ethnic -and racial categories

following the classifications: Box, Girl, Mari, and_Woma.n. These:

categories are:

1. Caucasian--This Category includes persons of Western

European origin such as.Anglo-Saxon, Scandanavjan, and

Germanic.

2. B ack American--This catego'ry includes people of African

d scent.

3SP,anish Surname -- This, category includes those persons

whose origins are Spanish,.MexiCeb,.. Puerto Rican, Latino

and oZher Spanish speaktrig'countries.

4. Asian American--This 'category includes persons ofChinese,

Japanese, Filipino, end other Asiatic origins.

2i



' 5. Native AmericanTh3s-category, includes persons of Indian

and Egkimo origin..

6. Ethnic MinorityThis category includes personsfroiii

Southerq Europe such is Italy and Greece; Eastern

Europe, th,e Slavic, countries; Middl-e Eastern.Semitic

peoples, and otWers not previously mentioned.

A .

7. Foreign Nationality- -This category includes stories

about people who were born 'and live in' foreign countries.

For each main character indicate the environment where-that

cha,racter: is predominantly shown. Also indicate the "bottom line"

behavior which that character usually exhibits. More than" one be- 7 ,

havior may be checked for each character. When more than one main

Character of the same sex Olows the ame'behavlor, count it only once.

As you read through each story, whenever any character is shown

in
c r\

an occupation or career, liSt that career, page 1of the checklist.
A

Mark each career only once for each' sex an'd,e'thnic group no matter

how many times it is mentioned for that sex and ethnic groli).

Count up the total number of careers mentioned fOr male and

compare it to the total number of careers mentioned for ferniales.

Examine the career options offered for ethnic and racial groups

to determine whether such groups are portrayed in.a variety of pro-

fessions at differe.nt 4tonomic levels.

I
To find the ratio of stories "peen males and females add the

total.number of stories for males (Boy, Man, Male Animal, Male Folk.

2')
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. i'
. .

.- & .

Rantasy, and.tlale Biography).4n, compare it to the total number of

stories for females ,(Girl , Worrian, Female Animal, Female Fo4k Fantasy,

and Female'Bidgraphy). If desired, percentages can be computed which
_ s ,

Will indicate t proportion of each ethnic group represented.in the

siories.

ee

.

I ,.

I

if

23
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. .

Title of Book(s) and Level(-s):

Publisher and Date:

Grade Level:

,

MAIN CHARACTER

.

,..

.
.

,

. / ...

.
.

. .

., .

Textbook Analysis Worksheet

.

I

.

.

.

.

.

.

.

.*,

..

.
.

.

.

.

.

.

.

,

.

,

.

,

.

- .
.

.

. .

.

..

.

i

.

.

Boy ,

/ . .

Caucasian a_

Black American
.

Spanish Surname
.

- A0an American - , 4 / '
.

. ,.
.

. .

-S

Native American -'
.

...

' Ethnic Minority ,

..

Foreign Nationality

. .

.

. y
,

.

.

. ,

.

.

.

.

..

.

.
.

r
.
. .
.

. .

.

.

.
. .

2 1
. _

.

.

.

...

.

,

,

,

.

Tota.l

.

.
..

.

.

. .
..

.

.



Girl

Caucasian

4

4

a

Black American

Spanish Surname

, Asian American

Man

Native American

Ethnic Minority

Foreign Nationality

s

Caucasian 4

Total

Black American

Spanish Surname. .

_Aslan American

Native American

Ethnic Minority

Foreign Nationality
S

25

Total-
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' $

Woman

'Caucasian

4

r

Black American

Spanish,-Surname;

Asian AmeriCan

Native American I

Ethoic MinorTty.

Foreign Nationality

Male Anima,1

Female AnimEl

Mare Folk.Faiiiasy

Female Folk Fantasy

Male Biography

-female Biography

Boy'and'Girl

Man and Woman

Total

Total:

111
Taptai:

Total:Tota
.

Total .

Total.:

TOtal:

Total:

Total:

Neuter Animallreferred.to as "it") Total:

fat Stories Totil:

. Poems Total:

26 f.'



I,
A.

Environment

Indoors

r.

.Environment and B011aVior of Mair.Chareder(s1
0-

/

Outdoors 40

Behaviot of Main Character(s) e.

. Aggression
. .

% ". Physical exertitry

Male,-. Female

4

noblem-solving ability

'Indep'endence

Engaged in.fantasy
4

Being...directed °by others

PAs's.ivity, dependence
.7

Imcompetence

#

.2

V

*

S

4r 401.

,

1.1

'

J 0 . ' 4 A V * .4

0 ' 6 Ek . es,.

1
A _,,,,, 101 ...7

. . . JP,/ 41 6.
g., .

. , -;.**10
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.
1,

Careers Shown -Aor Males

Caucasian,
1.

2.

3.
4.

5.

9

Bla'ck

Spanish
Surname

4

Asian
. American

6.
7..
8,.
9.

10.
11. j
12.(
13.
14.

16.
17.
18.
19.
24.

-423.1.4,4

26.
27.
28.

30.
31.
'32.
33.
34.

rt

.`t

a'

Total

4

Total :
.

Total :

4
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r

Careers Shown for Males {Cont}
,

Native
American

thniO
Minority

Foreign
flatinality

1

2.

3.

4.

5.

6.

7.

8.

9.

10.
11.
12.
13.
14.
15.
16.

17.
18.
19.
20.
21.
22.
23.
24.
25:

'27.

28.
2g.

30.

31.
32.

, 33.
34."

WOO"

Total:

li
Total;

%

Total:

I

A-



1

2.

3.

4.

5,
6,

7.

8.
<°

9.

10,
11.
12.

13.
1

'Careers Sliown for Females

Caucasian
Spanish Asian
Surname 'American

_4

5.

16.

1.74i

20.."

Po 22.
23.
24.

25.
26.
27.
28.
29,

30.

31.
32.
33.
34.

Total

I

Total: Total:

.11

4.

I.

-.4e0 y,.
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.1

L

Careers Shown for Females {Cont}
6

Native Ethni,c
American Minority

1

2.

3.'

4.

,5.
6.

7.

8.

10.
11.
12.

13.
14.
15.
16.

17.
13.
19.

20.,

21,
22.

23.

24.
25

26.
27.

28.-
20.

30:
31.
32.
33.
34.

Foreign
Nationality

Total: Total;

s

31

Total;
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Teachbr and School. Inventory
,

. Objecti;(e:

The purpose of.this inventory is to determine in what subtle

ways"sex role 'stereotyping influences the edutation of boys and

gft-1s.

awe

Procedure: .

Pass out a' copy of the inventory to all teachers in your

school Cqllect them and tally the results. In a l'arg group

session report'the results, and discuss WHY there 4.64.dif eeences in

perception on some of the questions. Ask for speott references

when discussion is taking place.

di

3



Teacher & School' 1.nventory-

1. Do .teachers have.differen't expectations
for bOys a'ncf girls? i.e. grades,
behavior.

.

2. Are classroom activities or groups
assig.ned on the basis of sex?

3. Are inst,ructionalior recreational
games assigned on the basis of sex?

-4. Do.leacher4 use diffdrent methpds of
reward and punishment for..boys' and

AP .

. .
5. Do teachers describe and/or prescr4be

behavior on the basis of sex ?. i.e.
"Why don't the girls bake some cakes for
the cake sale ?" "Girls do not hit'!

6. Is there sex role ster64.4-ping in
Curriculum materials?

7. Arkany courses segregated on the
ba 's of sex?

8. ()des the-curriculum include materials
which show women in a positive light.

-9. Are boys and girls encouraged tb
pursue non-traditional careers for
their sex?

10. Is there an equal number of extra
cuthicular activities & sports
available for boys and girl?'

A

33

Yes Sometimes No

4

4



EXERCISES FOR ELEMENTARY. STUDENTS

UHAT DO'YOU THINK?
. .. ,.."
, .' ,

Objective: -1 To determine sex ro1e stereotyping in children's

Materials:

Procedure:

attitudes'

Student Attitude Checklist

s

1. Pass out Student Attitude Checklist. Ask children to

put-a-check in one column after eaa statement. Read the check-

list.to the students repeating each activity twice.

2. Discuss the answers to each activity. Have children ex-

plain their reasons for answering as they did: Ask them Under

what conditions would'it be appropriate for a person of eithgr

sex to perform the action.

4.ollow-up

Followind the discussion ask.if any one 'ever would change
ti

any of the choices he or she selected, and have the person explain ,

/A
why.

,

to

31
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go.

I

4.

\

4

STODENT ATTITUDE CHECKLIST

Put a check 'after either "BOys", Gi'rls", or "Both" depending on

-3,0-

I

who you think should perform the following activities.

.

. _

I
.... ..., .,..,

Cooking %
,

.

..._...""----- .Sewing

Taking,,out garbage

Crying
.

.

Washing dishes .

.

.

.
.

Wearing jewelry .

Babysitting %.

Climbing, a free
.

.
.

...
.

Playing baseball
.

.
.

.-

Hitting another crtil'd
.

4

Kissing mother
,

Going camping
.

.

Getting jnto a fight
. A

I

Knitting
.

.

Helping mother around
house ,

the . -

Kissing father ,
.

Playing football .

.

'Asking a person for a dat
r.

. .

IS

h

I

3'3
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ST DENT ATTITUDE -CHECKLIST (coned.)

.

.11 1. ..- ouyb Du t11

Wearing aw'g
.

''.

, .

Taking home economics in schoOl

4

.

Taking shop in school

Ironing clothes' .
.

Setting table for dinner
.

,

.

..,.
.

\Cutting the grv's s'

Shoveling the snow

Doing gardening
. ...

Raking the leaves

. ,

Playing basketball
.

1

.

Embroidering ,,, t

Biking
.

,

Going ingfis

4,1'
Flyinga to

. .
.

.

I

4.4
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WHAT'S YOUR SCHO.OL LI.KE?

Objectives: ,To determine the children's perceptions- of sexes

role stereotyping in their classroom and school

Katerials:

Interpret information collected and devisya,

,problem- solving strategy

Children's School Questi6nnaire,

Procedure: \.

1. Pass out Children's School Questionnaire. Ask children

to fill out the questionnaire based on who they think usually does

the.following jobs. Indicate that their answers can'reflect what

they h,ave experienced in other classes or grides, or what they see

happening around them. They are to put'a check in the column.

"Boys,"'if boys usually do a job, "Girls" if girls usually do a

job, or "Both" if both boys and girls do a job about .evenly.

4
Fo'r example: Which students wear -ribbons in their haT?

AI

(Pause for answer) After this question you wduld, put-a check

under "'dirls" if you think that mostly or ohly girls wear ribbons

in their hair..
.

2. Reed the questions oral Ty to the class so that all children

areilble to respond regardless of reading ability'. Tell the chil-
,

dren not to put their names on the questionnaires, and that their

responses willbe anonymous.

'1? Collect the questionnaires and assign a small group of stu-

dents to tally the results for each question and-present theresults

to the'class. Give them a blank questionnaire on which to record

their tally.

3"
4
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Day42.

Procedure:

1. Wave the group'present the results of perceptions regarding

performance of Job- by job' ask for dtscussion.,

Z. Raise the following questions to those yobs which are

pereived to.be performed by mostly one sex.

a. 'What reasons'might explain why mostly girls '(or boys) do

this job?

b. Does everyone agree that only bays (or girls) do this job?-

c. Why do different people think different things?

d. Should only boys or girls perform this job?

3. Ask students to propose a s-t-lategy or strategies so that).

both boys and girls perform these jobs in the classroom. Have them

set up the conditions under which they would Implement this strategy.

0

Follow-up . ,

.e . I

After some timehas elapsed, readmfnister.the Children's

S hool Que'tttonnaire to detertine how well their problem-solving '

st ategy worked.

a



Teacher's Questions

-34-

CHILDREN'S SCHOOL QUESTIONNAIRE
t,

1. Which students does the teacher. ask to carry books ?'

)(2 Which students help.1serve food in the lunchroom?
t

-17)-

'Which s,tludents:move desks, chairs and other furniture? 4
"

4.. Which students set up and ,run the filmstrip and movie projectors
for the teacher?

5. Which g.tudents straighten the bookshelves?

4

6. Which students get more praise ftiom the .teacher such` as the
teacher saying,"you do nice work, neat work, good work?" etc.

7. Which students set up chairs for special programs in the
gym?

8. Which students help in the school library?

9. Which students-tutor other children and help them in their
work?

3f)

4,



Children's Form

6

Jobs

-35 -

vidOP'

--

CHILDREN'S' SC.WIAL.411-ESTI,ONNAIRE

Boys Girls Both

carrying 4;500KS . t

.

.
,, -

.

Serving Food

, OF 1

.

Mo'r desks, chairs & '
.

furniture . ,

.
..

.

. iRun filmstrip and movie - ..

projector

w.

Straiohten'bookshelves
.

.

Setup chairs in the gym ,

\
,

.
.

.

\
.

Help in the school .

library
\ 0 , .

_

. .

Tutor other children
. . -

_ .

4 0

A

&I

-

p
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4.1

, .
, . . .

.,
WHAT DOES YOUR READER SAY ,

,.,
. li"

,Objective: To determine the extent of ,sex role. stereo:typing

4.

E__
*

. .
1, . in the classroom' reading series,. _

)
Materials: Paper, pe,ncil', basarreaders,--Worksheet

At

4e-

. c
,

-36- 6

7°,

Procedure:

I. Have children fill but the .Textbook Worksheet on a _,
Nfr 11 .2.0,

er which they have Completed. lhe eclass maj/ be divided
5111

1-

."1
into as many groups as there are children:reeding on Liffebrit

levels.
AI

. *, 4

x 4
.

,,

A

2. Explai that the vain char cter is the e n who is the'
*"; ..

.
.

, Most important person an the stoa. The children .are to redord

the sex of the main c haracter in_each story. of their reader.
----1. .. .... . .

3. They are also to tally the .number of pictures of en*.. . . .

sex. If 'a. picture has ,,b'oth bot rts a -girls, they are to decide
. , .

who is the most iro rtant person in the picture. and record the.
I\ .pitture based on the sex' of that person.. In a word or two they

- - .f -
. , . -3 -

should describe 'what kind Of action tjaat character is performing.
cab "1. .4' .. .

A ...71(ave- -each d'f the groups, report their results an* tally the
IPtota W--':

, w
number in each 'Category across all books.

. IIP
* . 5. Raise the-following luestions.-40 ... , -

fr -

a. Are. tlYere as many stories about boys at girls? Men as 41' .
. . . -.. " ,, i
4 , Wo rife n? ,

Should there, be -an -even niimber, of -stories about:boys,

a..a.clgirlS?
:

. l

4

11;

\

I^



c. -How are boys and girls ...the same in these stories?
. . , - :.

How.are the-y differer
.

d. How, are men and women the same. or' different -in these

stories? .. v.( .

e. Ark the children. in these.' storielike you and 'your,

friends?
. .

f. What kind of changes waul you,!like to see in your

reading books?

#
-

Follow-up

Write a letter to t4 pub repo.rting the findings of

PA?. worksheet. Tell the 4)1W
,

in reading bo-oks..

tly".1 To

r,

"lb

$

what ybu would like t e

.4.

4

0

4

e

'0%

.

I

.
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.'-
Textbook Worksheet .-

,

eNfrA:e of Book: At

gain Character
. Nurmber

Boy(s) ,

ak

Girl(s)

Mary

Woman

Other

I

co
YNamber of Pi'ctiltes'-

Bay(s) ,

Acie-ft in Pictures

Man

- Woman

Other

/. 43.,
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WHAT WILL YOU BE?
6

Objective: To conduct_ and report the rbsults of oral interviews;
4

("' to examine the types,of careers available for both'

sexes in classroom material

Collect and organizejnformation on a relevant topic;

consider no'n-traditional career options

Materials: Classroom textbooks, pencil, paper, school and classroom

'Procedure:
41

1. Using the school and curricullim libraries, provide a variety

of books Oou't careers on a-number of different reading levels.

Display these materials -around the room, on a reading table, or on

the window sills.
e.

2. Have'the children interview their parents on. the kinds of

careers the parents,bave. (Remember, homemaking is a ca(reer?) Have

them 'ind out the kind of training needed_for that career, and the
401

' kinds of duti.e's that are associated with it. Report their results

to the class. List separately on the board the variety of career's

repor d for mothers and fathers.

. 3. Break,the class into heterogeneous groups'of three to five

eachchildren. Assign ach group one of -the classroomtextbooks. Have

them make A list of,all the females pictured in occupations in that

book. Have them do the same with picturesof males. Discuss the

differences and similarities.

45
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2

-4. ,ASk each child to decide on a career which- interest him

or her. Have .each gathers as much information on.. that career as

he.qy she can froznNi and book's: Create i class book of

Career information. .

5, Have chtldrom0-bring in or dr!w picturet of men and women

in differentoccupations. Create a classroom bulletin board of

'these pictures. Pay particular attention to people in careers which
e3

were formerly dominated by -lo,ne,,,s'ex..

hollow -up:

1. Write aletteD to a woman in,a job that usually men

performed.
0

2. Look through books and magazines and circle pictures of
,

men in jobs that womei cld just as easily do. Do the same thing

for jobs that women do ,which could also be done by men."

t

.47

4

.4P

4 6'

*ea



Objective:

-41-

WHAT YOU SEE ON TV

To determine the extent of sex role stereotyping on

4

*television

Tod.evelop critical viOewing skills

Materials: Paper, pencil, Television Worksheet

Prbcedure:

1. Have the children watch television for at least two hours

and respond to the questions on the 'TelevisionClorsheet.
4

)

.DiscuAlptheir responses on the Television Worksheet.
.

yr

441
Follow-up:

Write a letter to yOur TV station telling them what you

like and don't like about what's on TV. .

S

V

A

4

r A

0

A.



1 4.

TELEVISION WORKSHEET

Who is the main character of the show?

What kinds of jobs do the men hale?

What kinds of jobs do the women have?

What do the boys, d

6 What do the ,girls do?

What kinds of products do men advertise?

4
What kinds of products do' women advertise?

4e

What does ;television tell us about the way girls and women live?
1.

What'does us about therway boys and men,live?

Is the world of television like your life ?, How is it different?

What-would you like to see boys and girls, men and women, do on
TV tha't isn't there row-rN

What kinds of new program5 would you like to see,?

AID

.1

, is

4 3



Objective:

Materials:

)Procedure:

-41-

YOU AND YOUR TOYS

. .

To develop awareness of sex role stereotyping in

children toys are in advertising of these prluets

Toy packages

1. Have the'rhilldren bririg in toy packages or pictures of

toys in Catalogues which.have pictures of children on them. i.e.

erector sets, science kits, nurse/doctor kfts, doll boxes, e'tc.

... 2. Ask each child to describe either the package or picture

and the toy that wept in it.

3. Have them separate the packages or pictures into ones

with only boys, only girls, or both boys and girls on 'them.

4. Ask the following questions:

a. How many girls Play with toys that have only boys

on the package?

b. How Man)/ boys play with toys that have on13, girls
siC

on the package?

c. Is there any toy which only girls should play with?

d. . Is there any toy which only boys should'play with?

Follow-up:0!

Have th children write a letter to the manufacturer' of a

toy whose p ckaging they object to.

4



Otlective:

STEREOTYPES ANFT MODELS

0
To distinguish the denotation and conotation of

^

"stereotypes" and-"models".

Materials: Paper,pencil, magazines, newspapers

Ribcedure:

1. Ask the children to think of as many words a,s they can

to describe girls. Then ask them for as many words as they can

to describe boys. Put these Words on the board in two columns
OM.

and arrange, if possible, adcording to polar opposites.

i.e. Boys: Girls

loud quiet

toulh4 soft

leader follower

messy neat

strong weak

rough careful
ONO" Nib *so gmia. to

never cry cry

handsome pretty

2. Ask the children which of these words describe qualities

which are good or useful for a person to have. PUt stars next to

those qualftiei. Have the children point where it might be :gdod

to have both qualities such as sometimes being a leader ann sometimes
4

being a follower.

.3. Tell Children that both of these columns are stereotypes.

Ask them-to think up a definition of what a stereotype is.

J'
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4. Have them pick out all the words they would use to describe

the kinof-person they.wauld like to be.

5. Ask statlentAhow de theyInTrit->Atereotypes are forMed'.

Day 2

1. Have children bring in pictures of people in magazines or

newspapers or people on televiSipn who they Yould like to be.

Also have them bring in pictures of people who are not like them

at all. Create a bulletin board of tV:lositive and negative models,

children have brought in.

2. Ask the children what it is about the positive, models that

makes us lint to be like theM.

'or

J1.

4
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EXERCISES FOR JUNIOR AND SENIOR HIGH STUDENTS

Objectives:

WHERE'S YOUR HEAD AT?

-40aecome more aware of, and understand the meaning

of sex role stereotypes

40
To become more aware of the difference between tra

ditional roles and ps*hological androgyny

To develop skills in interpersonal communication

To learn to participate in §mall group discussions

To'summarize and orally present material from dis-

cussions .

No.

Materials: Pencil,. paper

Procedure:'

Explalti to students that everyone will participate in a series
,

of small group discussions over a period of eight days. The only

requirement is that they give each'of the topics some thought, and"

share their 11houghts with the group. Break tfie class into groups.'of

three to si.x on any criterion. Try to have approximately the same

number of both sexes in each group. For each session that the gorups

meet, have the groups designate one person who will be responsible

for reporting to the,class. ,During the group meeting time

the teacher should act as a member of each group for a Short period.
\,)

The teacher's role should be that of facilitator.

Day 1

Have the girls in each group write ten characteristics %41ich

describe males. 'Hav the boyp in each group,write ten characteristics

which` desci.ibe fema es. Have both boy and irls write 'ten chafac-

F

5')
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Aeristics'which describe an ideal-person.

First have females .read those characteristics wbich they wrote

describing, males. Let discussion follow. Then have the males read
v

those characteristics'whien they wrote'describing.females. Discus-
.

.sion follows this. Then have all the students a group read the

characteristics wbich they thought described an ideal person. Hate

the graup,write down hose characteristics which could apply to

either a male or female. 'Share this, description with the whole class.

Day 2

Have each- person make a list of the advantages and disadvian'tages

of being male, and another oneifor beingfemale Have' each member of

the.group share his or her list. Group discussion follows. Each -

group resents summary of the group-disussion to the whole class.

dit.Day 3

Have the students make

about being member of

list of those'things which they like

sex, and. those things" which they

don't like. Share with th oup. Share summary of discussion

With the whole class.

Day' 4

Have the students wri;te:up their own list of thing-s they

wouldn't-do as a member of their own sex: Have them also list the

things they wouldn't do as-a member Of the opposite sex. Have each

share their list with the group. Present summary of discussion

1

53
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to t e class.
NL

\b. '
Daty 5 i61

Have the students discuSs. the meaning,d"stereotypen.' Have them

discuss any social pressures they feel to conform to traditional

stereotypes such as in dating. Ask them if there are any careers

which they would not consider because ofItheir se4. Discussion

follows. Share summary with the class.

' Day 6
? ' w

. .
. . . .

Have the students 'Conduct a secret vote in the class. They

must list theirNyxfnd indiCate,by yes or no wWether they have

ever wished to be a member of the opposite sex. Tally results. Have
1

the groups discuss the results of the voting. Present summary of

discussion to the class.

,Day 7

H6e the students draw their on -life line writiong tn,what'ehey

will.be doing at ages., 20 through 70. 'Have them write'44paTagi'aph on

typical day at age 3/1
11

Then have.them,do the same activity but as

a member of the opposite sex,. Let the students present t4pir laterial

to .the members of their small group and discuss thetr fi-ndtngs. Pre-

-sent summary of discussion to the class.

bay 8

Have the students make a list of all the things they'expec.t to .

lie responsible :for when they get mariied.. Have thethalso list the

responsibilities they expect their spouses to assume . Some topics

'Jo
5,1

17:1i-41P
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,. they might co,il'sider t : whp,workt, who vakes ca1 re of work ,i rr-the,
'kiXottien 'arid other* of the hpuse, the yard, the pets,, who ,

. . , .
.

. 'hindlea tht. mQneY, _chooses the ace'to- e Mid wft.'qares for"
. .

IChi:1dren.. Have them shares their liSt with 'the mentbers of 'their
..

group. P^ri,esera gnoup summary dis'cussion to whble

4.

4

sub

M

.00
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FRACTI.JRINFAIR; TALES 0

7

. .
;-7

.
,

.e_

.0
a
tijectives: To be aware of thesei roleti wIlIVIMare edepicte51 in
.

pop'uiar .fa i.ry_, ta) es ' 1 # #: .
#

# #

# i '
1.0 ,

To etcognfze a'-recurring ttienir in fairy ;tales
0 er.

..., .
.

To -modg1 a qadi tiOnaL. style of
.
wr4 tiling.4 .

. 7 . .

1111Materials: Copies of traditional fairy taleg, paper; pencil ;0 '

,

$ ' . .

.. and The Pratti'cal :Princess, by, Jay Whitney, Wareqts '
, .

'---'11, '. .. J. , it
# hta § a z, i n e Press, 1969. -

4
s

, Procedure.: ,
.

:l . Tel .N the students that you want, them to compare' two

fairy taTtit
,

. -. . .
2. CrthAr have the studellts read, ar read to them.,. either

4 , .0 . .

Snow White or Ci ndeel l. a . Then read The Practical Princess.
... .

.

3. Ask them hoge these 'two s tories-are alike, and how are they
. . . . V4/-
/di-cferent.

. .
' l

4. .The4r assignment is to do either _ovne the folloviing:

'a . Select a fairy ta.V and rewri-te i t, r rete,11 i t on tape,.
L

I a

cha,nging the sex-of the main character, and any other', charac
..

ter necessary
-

. ri
.. a

:r. ,

b.. Write or record. on tape an original_ ,faier,y tale in which
. : . . A

,
I. S1S the characters are bot .1 imi ted 'by any sex s tereo.typeste

, 5, Have the students share their. 's tories with h pne another or .

-.
4111

4
i.....4-

witil lower grade children. .
... ,

..

\
, ,

1
4(

.

5u.
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Follow-bp:

Have the Students bind their stories into books-for an ele-

mentary A

Have-the stNents conduct a story program for elementary school

children t'elling their own stories.
4

Have the students lend their tapes to elementary school class-

roams.

I

C

ti

5

-**

A

4

ti

4;.
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0.01ectives: To becoMeaware.orthe contributions women have aade

,

-52-

HERSTORY

.:^,1 to- society.

To-stimulate.students' reading in the area of bio-

. graphy

;To become familia with the schp1,1 library, and

Dewey Decimal System
1

Materials: School and dassroom libraries, paper, pencil

-Procedure: ,

1. Givenlone minute, have the' students -list as many famoes men

as they can. Given another minute, ?cave them list as many famous

women as they carls. Ask, them to read their names they have 1 is ted.

2. Disdussjon questions:

a. If.we excliide people jp the entertai.nment which
,

of your liSts is longer?

b. Which of the women on your list are.famoiis because
. as

of their own achiwmenti rather thaii because they

were married to somepne famous? J v

3. Each of the students_ Ilk asked to locate, an read either a

short story
.

or a book --'depending on ability and lib ry resomrces)
. .

q

worhan who fias made a contribution tosociet4. A list' of names

will be provided from which they,shg4Td select a Warne. (The school

librarian should be notified prior to -t--h-f-s assignment so that location ,

r
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* L a

of mteria1,is facilitated.)

.4k 4. Students will be asked to p.a.rticipate in, :a.notable'Women
. .

-

, *Book'Talk.. EWETI willmake.an oral presentation of a book or short

story he or she has read aeoUt a fatuous or forgotten woman. They

should be abl to answer the following questions' in their .book

talk.

VP

. Who, was, this Woman ?'

b. What did she do that was out of the ordinary?'
a

c. Would this person have_ beep unusual if she ['rad be-en

a mah?

d. Doe's shedeserve tot be remembered?

e. Is the book or story you'have read wor4 recommending?

o,

0

*

Ig

S

5 i
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Jane. Adams

4.1*

FAMOUS OR FORGOTTENADMIV

Susan B. Anthony

Clara Barton

Mary McLeod Bethune

Nellie Bly

_Anne Bradstreet

. likizabeth BlaCkwell

44, Amelia Bloomer.

Rachel' Carson

Shirtey Chisho)mt

Marie Cur, ie
NW
IsadO Duncan

DA(thea Dix

Amelia Earhart

Margeret Fuller

Sarah and Angelina Grimke

Indira Gha'ndi

Emma Goldman

Martha Graham

Fannie Lou -famer

Anne Hutlison

Helen Keller

Emma Lazarus
4.

' Margaret Mead

Golda'Meir

Margaret Mitchell

..*4

0

Maria Mitchell.--

L4fretia Mott

Lydia Mott

Florerice',Nightfngale

EmmelinenParkhurst

Rosa Parks

Trances Pehi-ns

Pocahontas

Leontyne Price

tlean'or Roosevelt

Al ice Roosevelt
. ,

SaqajaWea

Margaret Sange

Margaret Chase Smith .
.

Elizabeth Cady Stanton

Gloria Stelr?rn

Lucy Stone

Harriet Beecher Stowe

Maria Tillchief
IS

Harriet Tubman

Lillian Wald

gercy Otis Warren

PhylTIs Wheatley,

4_ Emma

Mary ollstonecraft

Frances t'right

6;1 4.
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Objective,s:

I

51*-

WHAT'S op THE TUBE?

the'TreqA uency of ;women in leading roles

.on television programs

To determine the variety f occupations which are

presented for males females television programs
. .

To develop critical viewing of.media
lt

14atrals: Teltvisioh 'Checklist

Procedure

1.' Pas out a copy of lit Television Checklist. As,k students 4

to_keep.a-tally-of the programs they Will watch. They are to list

the title Of the program, and talY whether the main character or

craters are male or female. If there is more than One mainaarac-
.,- b..

r who is male,' mbrk just one cn the male column. '' If there are two
.1

-J .

1

main characters, one male and one female, they are to markonce in
41

each column. DocuMentaries and news' programs are,tb be mar d accord-
*

ing tt the sex of the
A

annouher.
. )

In-addition they are to list all the occupations they see fore

males in.the programs, and all the occupations they see for females

in the programs. They are then tolisit the total number of programs

they watched, add Up,the number of programs with males as mai-n /c4larac-'

ters, with females as main-characters, and the total number of diffe'r-

ent occupations in whic women were employed.

2. Have the stud nts sign up fOr cific time and station slots

so that there is no duplication of effort, Viewing period-covered

will be determined by the number of students and the length of the



viewing period fOr each student

31 Have the iludeqs.present their results orally to t

'class: As they are presenting- their /data, record their reslts

On the-board. These results wqgldlinclude all- the nfort

the Tel-evi.sion Checklist except the names of.the programs.

4. Suggested Questions.for Discussion.:

a. Compare the number of male to female rain tharacte

(

b. CoMpare.the number of different careers presented

men to the number presented far w-emen.

se: At does television indicate about the role of-women?

d. What does television indicatO!about the role of men?

'e. Of the shows you watched, were there any characters

whom you w uld consider a model?

f. What; if,any, are some changes or things you 'would ihe

to see on television.

Fellow=up:

,

Write a letter to' the head of yourocal- station indicating

your thoughts about the current programming. - 1 .-

, 4' . .4
. r

.Write to the head of 'one of the major networks giviryk y6ur
..._.'

.

.

ideas regarding the types of programs you woul.d ,like to see.
.,)

With a small group of students, create .a skit of something
. .. .

you would like to See on television, O'r, a spoof on a curr?eot'show.

.1

as.
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.,7
TELEVISION CHECKLIST

Name of Program

A

Male Main'
Character

is

Total : Total :

4

.6 3

Occupations of
Males

saw

A



a

A

TELEVISION CHECKLIST {Cont. },

11.

Female Main Occupations of
Character -Fuales,

Ap

Total: Total:

6'l
46
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Sample viewing Schedule

--/ --

Monday Name I

Channel 2 r

7-9:

9-11 t p

Channel 4

7-9 .

----.

AL

9-11

Channel 6

\,__
..

7-9

9-11

__---

---nrey

Channel 2

7-9

9-11

Channel 4

. 7-9

9-11

Channel 6
A

7-9

9-11

Wednesday

7-9

9-11

t

et

4
.01

I

/
1r.

/

I

a

6i .

l

4I

4

,

1



bjectives:

*WitAT ARE YOU. BUYING?

To deterMine sex role stereotyping in advertising

Identify thhimpLicitly statedelements ol.,a message

its both written and visual form.

taiaterials-: Paper, magazines, newspapers

Procedure:

1. Have'students bring 1n all the magazines and Sunday supple-

ments of newspap-ers that. they can. Have theml<out all the

pictures of peop\e in ads that they see, -and sepaAte6thepictures

int4) piles of ads with men and /or boys, and ads itb women and /or

girls. -

431.xw
I

2. Have4hem organize the ads into categories basted on products,

'i.e. domestic cleansers, de*lorants, food; cars.

3. Ask'the following questions:-

4, What kind of products ha/e pictures of women on them?

b. Are these products' bought or used by women. or men?

c: Jo whom do these ads appeal?

d. What kinds of Wroducts haw& pictures of men on' them?

.44. Are these prOducts bought or u-sed by, women or men?

f. Titylhom do thee, ads-appeal?

g. What besides the product, are the advertiser's selling.?

h. What is the i.mplici,t message of these ads? What will

the buyer gain by having this product?.

v

66 4
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The South Bend Tribuee, Thursdojs, January 2i,)977

l'oice of
the people:

`Shame on you-iworking-damesr

Women- really needed the ERA.'
Hull' ho wife and think it's
very low 'of you so-called women to
work. Why can't the men do their
joie" Especially the ones who need
work, the ones who are coming out or.
prison, or the men who are always
tald off

Shame on you dames for taking
jobs ui factories, or climbing tele-
phone pores: or are fire fightgrs, etc

Sure, if you worhen need to work,
'there are other places such as hospi-
talS and restaurants where women
are really needed If you ladies can
leave lobs open for the men then
there wouldn't be as many robberies
or crimes as there are

If women want as much money as
-men make, let them work as hard, as
men with ao extra pity Let them
work to get ugly muscles and ugly
cracked hands They even 'come out
of places smelling like a man.

Will my boys have jobs when they
grow up' Probably not, because you
money-hungry.dames will be working,
a mans job. Comeort housewives;
we have rights too Let's wake up:

femininegirls, and week a more
ace After all where b your femini-

ty')
A HOCSE.WIFE

South Bend .

6'I
at.

J
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IS.THERENOTHING LIKE - ,'DAME "?

f

Objectives: To examine written material for false assumptions,
A

illolical arguments, inadequate reasoning, unsupported

_generalizations, and emotive language

To organize an argument by detexmining infAormation

needs based jon.aiialy-S-is of the problem, logically

organizing the information, and presenting it in oral

and/or written form

To examine words .for their denotation and connotation

Mat'erials: Letter to h'e Editor, paper, pencil

Procedure: I

1. Pass out a copy df Letter to the Editor. ExplaiA that .

. .

this letter was sent by an anonymous hou!ewife to the Voice of the

People column. Ellavio the studentS read the letter in class.

2. Have them answer the following questions-regarding the
/

letter: /- 4

) a. What is the c nnotation of the word "Awes" in thl

letter? Compa e that to, the connotations of the words
A

"ladies" and "somee, and ".housewiVes.'!
lb,

b. What does the author O.-ink is a ,"feminine" place to
A

work? How are these plates "feminine"?

c.. Write a definition for the word "femininity" which wq.uld.

'be accepted by the author of. the letter. Write your own

deiitlOriOn of this word. Compare it with the dictionani,

definition.

0,
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3. 'Ask s tudeffts to.exami rte.Ahe letter and va7ruate tite --evi-
- %-.- .

,
I

A

dence: which: is pr,esented to su.pport' the autho s poi4t of *v-iew.

The 1etter, should vbe.amined for 'its argument's anCTiekialuated ot.
--- .

.. _

the, basis of logic., reason, evirtenco', 1 aguage and general i zat onS.,v -- '411P c
. . .

- '..Tehe. student need net cli Agree ,with the author of the letter ih.,orderJ'si0
. 4 .-to evaluate'i t. , The student should expect to- do some -re fl o.n

VP'

6

whether the ar uments presented are, rn f.ei, based on,accurtte \ "I''''. -., .
in mation. ,`statistical

c741)
-4

t-
.

The e Tuation of the -letter-should' be pr.evred .i.n wri tten APorT c
. ..f rom.jih i ch or'al presentation will be made. . . . .

.
*

Write a letter to the Voice of tile'PeaSople responding to -the

author, J'A Housewife, f'. 6

, Write a comparable letter from ,a pers'01 holding a poi rt,,t -of

view at/the other ''ex.tremel from 'A Housewi fee." 'Us

fa.

a

4

r"

,

44*
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